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ABSTBACT 

This twenty-ninth in a series of twenty-nine learning 
nodules on instructional execution is designed to give secondary and 
postsecondary vocational teachers help in developing the ooapetencies 
needed to prepare and use chalkboards and flip charts in presenting 
information or illustrating lessons. Introductory seoticns relate the 
coBpetencie>s dealt with here to others »n the prcgraa and list both 
the enabling objectives for the three learning experiences and the 
resources required. Materials in the learning experiences include 
required reading, a self-check quiz with aodel answers, perfornance 
checklists, and the teacher perforaance assessment fota for use in 
evaluation of the terminal objective. (The modules on instructional 
execution are part of a larger series of 100 perf or ■ance-tased 
teacher education <PBTE) self-contained learning packages for use in 
preservice or inservice training of teachers in all occupational 
areas. Each of the field-tested lodules tocuses on the development of 
one or more specific professional coapetencies identified through 
research as important to vocational teachers. Materials are designed 
for use by teachers, either on an indi\^jdual or grouf basis, working 
under the direction of one or aore resource persons/instructors.) 
(BM) 
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FOREWORD 



This module is one of a series of 100 performance-based 
teacher education (PBTE) teaming packages focusing upon 
•pectfic pMMSional competencies of vocational teachers The 
competencMipon which these modules are based were iden* 
tifled and verified through research as betng important to suc- 
cessful voc4itk>n«l teaching at both the secofKjary and post- 
•ecorKjary levels of instruction. The modules are suitable for 
the preparation of teachers in all occupational areas 

Each module provides learning experiences that integrate 
theory arnj application, each culminates with criterion refer- 
enced asaetsment of the teacher's performance of the spec- 
ified competency. The materials are designed for use by indi- 
vidual or groups of teachers in training working under the 
direction and with the assistance of teacher educators acting as 
resource persons. Resource persons shoukj be skilled m the 
teacher competency being developed and should be thor- 
oughly oriented to pBTE concepts and procedures in using 
these materials 

The design of the materials provides considerable flexibility for 
planning and conducting performance-based preservice and 
hservice teacher preparation programs to meet a wide variety 
of irnjlvidual needs and interests. The materials are intended for 
use by un^/ersities and colleges, state departments of educa- 
tion, post-secondary institutions, local education agencies, and 
others responsible for the profession afdevetopment of voca- 
tional teachers. Further information about the use of the mod- 
ules in teacher education procrams is contained in three re- 
lated documents. Student Quide to Using Performance-Based 
Teacher Education Materials, Resource Peraon Guide to 
Using Performance-Baaed Teacher Education Materials and 
QuWe to Implementation of Performance-Based Teacher 
Education. 

The PBTE curriculum packages are products of a sustamtKl 
research ar>d development effort by The Center's Program for 
Professional Development for Vocational Education Many in- 
dividuals, institutions. ar>d agencies participated with The Cen- 
ter and have made contributions to the systematic develop- 
ment, testing, revision, and refinement of these very significant 
training materials. Over 40 teacher educators provided input in 
development of initial versions of the modules, over 2,0C0 
teachers and 300 resource persons in 20 universities, colleges, 
ar>d post-s3Condary institutions used the materials and pro- 
vided feedback to The Center for revision ar>d refinement 

Special recognition for major individual rcles in the direction, 
development, coordination of testing, revision, and refinement 
of these matenals is extended to the following program staff 
James B Hannilton, Program Director, Robert E Norton, As- 



sociate Program Director, Glen E Fardig, Specialist, Lois Har- 
rington. Program Assistant; ar>d Karen Quinn, Program Assis- 
tant Recognition is also externjed to Knsty Ross, Technical 
Assistant, Joan Jones, Technical Assistant, and Jean Wisen- 
baugh. Artist for their contributions to the final refinement of 
the matenals Contributions made by former program staff to- 
ward developmental versions of these materials are also ac- 
knowledged Calvin J. Cotrell directed the vocational teache** 
competency research studies upon which these modules are 
based and also directed the curriculum devek)pnr)ent effort 
from 1971-1972. Curtis R. Finch provided leadership for the 
program from 1972-1974. , 

Appreciation is also extended to all those outsioe The Center 
(consultants, fiekj site coordinators, teacher educators, 
teachers, and others) who contributed so generousty in various 
phases of the total effort Early versions of the materials were 
developed by The Center in cooperation with the vocational 
teacher education faculties at Oregon State University and at 
the University of Missouri-Columbia. Preliminary testing of the 
materials was conducted at Oregon State University, Temple 
University, and University of Missouri-Columbia. 

Following preliminary testing, major revision of all materials 
was performed by Center Staff with the assistance of numerous 
consultants and visiting scholars from throughout the country. 

Advanced testing of the materials was carried out with assis- 
tance of the vocational teacher educators and students of Cen- 
tral Washington State College. Colorado State University; Ferns 
State College. Michigan; Florida State University. Holland Col- 
lege. P.r.l., Canada; Oklahoma State University. Rutgers Uni- 
versity; State University College at Buffalo; Temple University; 
University of Arirona, University of Michigan-Flint; University of 
Minnesota-Twin Cities; University of Nebraska-Lincoln, Univer- 
sity of Northern Colorado, University of Pittsburgh, University 
of Tennessee, University of Vermont; and Utah State University. 

The Center is grateful to the National Institute of Education for 
sponsorship of this PBTE curriculum development effort from 
1972 throuQh its completion Appreciation is extended to the 
Buteau of Occupational ar>d Adult Education of the U.S Office 
of Education for their sponsorship of training and advanced 
testing of the materials at 10 sites under provisions of EPDA 
Part F. Section 553 Recognition of funding support of the 
advanced testing effort is also extended to Ferris State College, 
Holland College. Te^nple University, and the University of 
Michigan-Flint 

Robert E Taylor 
Director 

The Center for Vocational Education 
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The Center for Vocational Educations mission is to 
inciease the ability of diverse agencies, institutions, and 
organizations to solve educational problems relating to 
indmdua) career planning and prep>aration Tne Center 
fulfills Its mission by 

• Generating knowlerlge through rec»earch 

• Developing educational rtrog^'ams and products 

• Evaluating individual program needs and outcomes 

• Installing educational programs ar>d products 

• Operating information systems and sen/ices 

• Conducting leadership devefopment and training 
programs 



AA 
VIM 



AMERICAN ASSOCIATION 
FOR VOCATIONAL 
INSTRUCTIONAL MATERIALS 

Engmeenng Center 
Athens, Georgia 30602 

The American Association for Vocational Instructional 
Materials (AAVIM) is an interstate organization of univer- 
sities, colleges and divisions of vocational education de- 
voted to the improvement of teaching through better in 
formation and teaching aids 
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INTRODUCTION 



Flip charts and chalkboards are complementary 
visual "vehicles" that '^an add clarity and meaninq 
to the instructional process They offer you. as the 
vocational teacher, an opportunity to exercise your 
creativity and imagination m providing students 
with stimulating learning experiences 

The chalkboard, found in nearly every class- 
room, is probably the most commonly used and 
abused visual aid in the modern dav classroom 
The flip chart can be an effective substitute for. and 
supplement to, the chalkboard In addition, there 
are many teaching situations in which the flip chart 



IS more practical and suitable than the chalkboard 
In order to be competent in using these two class- 
roori! tools, you need to know th^ir capabilities 
and their limitations, and to be able to use each to 
present information clearly and effectively 

This module is designed to help you become 
aware of v/anous ways m which the chalkboard and 
flip chart can be used to present information or 
illustrate your lessons It will give you skill in using 
these dev'ces and will help you to know how to 
choose the device which is the most effective for 
your objectives 
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ABOUT THIS MODULE 



Objectives 

Trnmtmt CM^wllv^: in an actual school situation, pre- 
atnt tnformition v.fith a chalkboard and/or a flip chart 
Your performance will be assessed by your rescurce 
peivon, using the- Teacher Perfomrtance Assessment 
Form, pp, 49-51 {Learning Experience lit). 

Enabling Obiectlves: 

1 After completmg the required reading, demonstrate 
knowledge of the factors related to using the 
chalkboard and flip chart to present mformafon 
{Learning Experience I) 

2 In a simulated classroom or laboratory situation 
present information with both the chalkboard and f hp 
chart (Learning Experience II) 

Prerequisites 

To complete this modulo, you must have competency in 
developing a lesson plan If ^ou do not already have this 
competency, meet with your resource person to deter- 
mine what method you will use to gam this skill One 
option IS to complete the information and practice ac- 
tivities tn the following module 
• fjeveiop a Le^ in Plan, Module B-4 

Resources 

A list of the outside resources which supplement those 
contained within the module follows Check with your 
resource person (1 ; to determine the availabMity and the 
location of these resources. (2) to locate additional ref- 
erences m yuuf occupationai specially and (3) to get 
assistance m setting up activities with peers or observa- 
tions of skilled teachtrs. if necessary Your resource 
person may also be contacted if you have any difficulty 
with directions, or in assessing your progress at any 
time 



Learning Experience I 

Optional 

The ftimstrips, Chalkboards. Parts I and II, ' in the 
Filmstnp Series, leaching with Visual Materials, 
McGraw-Hill Book Company, New York. New York, 
1964 

A locally-produced videotape of a teacher present- 
ing information with a chalkboard and 'or flip chart 
which you can view for the purpose of critiquing 
that teacher's performance 
Videotape equipment for viewing a videotaped pre- 
sentation 

Reference Sylvius. G Harold and Estell H Curry. 
Teaching Successfully m Industrial Education Sec- 
ond Edition Bloomington, IL McKntght and 
McKnight Publishing Company, 1967 
Reference Wittich, Walter A and Charles F Schul- 
ler Instrjctional Technology Its Nature and Use. 
Fifth Edition New York, NY Harper & Row, Pub- 
lishers, Inc., 1973 

An opaque projector to use in transferring a d, awing 
to the chalkboard and^or flip chart 

Learning Experience II 

Required 

A chalkboard and a flip chart with which to present 
information in a lesson 

2-5 peers to role-play students to whom you are 
presenting a lesson, and to critique your perfor- 
mance If peers are unavailable, you may present 
your lesson to your resource person 
Optional 

A resource person to review the adequacy of your 
lesson plan 

Videotape equipment for taping, viewing, and self- 
evaluating your presentation 

Learning Experience III 

Required 

An actual school situation in which you can present 
information with a chalkboard and or a flip chart 
A resource person to assess your con.petency in 
presenting information with a chalkboard and or a 
flip chart 



This module covers pGrforrnanceele^»ent numbers 137 138 from Calvm 
J oouell et ai Kindot Cufncuin for Vocational and Jechnical Education 
Repot t No '/(Columbus OH Th« Center lor Vocattonal Education. The 
Ohio State University) The 304 elements m this document form the 
re^arch bate for all The Centers PBTE module development 

Fof information about 'he general organization of each module general 
procedures for their use and terminology h is common tn ail 100 
modules see Ab t U»ing The Centers PB»t .«1odules on the inside 
back cover 
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Learning Experience I 



OVERVIEW 



©After completing the required reading, demonstrate knowledge of the 
factors related to using the chalkboard and flip chart to present informa* 



OYou will be reading the information sheet. Presenting Information with the 
Chalkboard and Flip Chart, pp. 7*11. 

^ Optional You may wish to view the filmstrips. "Chalkboards. Parts I and ll." 



^ Activity ^ 



{ 



You may wish to view a locally-produced videotape of a teacher presenting 
■ information with a chalkboard and/or flip chart, and to critique that 



^ Activity 



teacher's performance. 



V 



Optional 
Activity 



I 



You may wish to read the suppleinentary references. Sylvius and Curry. 
Teaching Successfully In Industrial Education, pp. 180-185; and Wittich 
and Schuller» Industrial Technology: Its Nature and Use. pp. 207-217. 




You will be demonstrating knowledge of the factors related tc using the 
chalkboard ani flip chart to prase"^' information by completing the Self- 
Check, pp. 12-4. 
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You will be evaluating your competency by comparing your completed 
Self-Check with the Model Answers, pp. 15-16. 



Optional 
Activity 



You may wish to make one or more templates of cardboard, plastic, 
masonite, plywood, and/or composition board for use in drawing fre- 
quently used illustrations. 



V 



Optional J 
Activity 



You may wish to practice using the opaque projector for transferring an 
image to a chalkboard or flip chart. 
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Activity 



Fo' information describing the types of chalkboards and flip charts avaM- 
abU. , ?nd techniques for their effective use read the following information 
sheet 



PRESENTING INFORMATION 

WITH THE CHALKBOARD AND FLIP CHART 



The chalkboard and f up ^^hart a''e two basic tools 
of Instruction that, properly used, can contriDute 
greatly to instructional effectiveness Although 
anyone with a reasonable amount of study and 
practice can become an effective user of both de 
vices, some teachers fail to optimize their use by 
assuming that no special skill or knowledge is 
needed. As Edgar Dale notes. "Chalkboard tech- 
nique needs to be learned and practiced. Nobody 
is born with it." The same is true for flip charts, in 
that many of the techniques for using both devices 
are similar 

Instructional applications of the chalkboard and 
flip chart are nearly endless. They can be used m 
the classroom, laboratory, shop, on field trips, and 
in nearly any other instructional <^etting They can 




be used to introduce a lesson, present new mate- 
rials, and to summarize or emphasize key points 
Both deviC3S are suitable for use with individuals 
and with small groups, and for use by both the 
teacher and students. Although the chalkboard 
and flip chart are generally best used in combina 
tion with other instructional techniques and de- 
vices appropriate to the particular lesson, they may 
also be used alone 

Their suitabil ity for a wide variety of specific uses 
includes 

• presenting facts, principles, and concepts 

• illustrating concepts, ideas, and processes by 
means of diagrams, drawings, charts, graphs, 
sketches, maps, and cartoons 

• emphasizing key factors by outlining, under- 
lining, or otherwise highlighting important 
words 

• presenting assignments, announcements, 
definitions, and problems to be solved 

• listing key words, rules, steps, procedures, or 
policies to be followed 

The versatility of these two media is limited 
only by the imagination, creativity, and knowledge 
of the user The remainder of this information 
sheet deals with t^^ wpes of chalkboards and flip 
charts available pacific techniques for their ef- 
fective use. and the advantagesand disadvantages 
of each, respectively 



The Chalkboard 



The chalkboard is probably the oldest and most 
commonly used classroom instructional aid Long 
known as the "blackboard ' because it was made 
of black slate, today's improved chalkboards are 
an integral part of any well-designed modern 
classroom There are several ways to mount 
chalkboards, the most common being the station- 
ary wall mounting This type of mounting is most 
suitable where adrquate vjaW space is available ;n 
the front and/or on the side of the classroom 



Where wall space is limited, the sliding or folding 
chalkboard may be used The sliding chalkboard is 
constructed like a double window with two or 
three chalkboards on one wall While one 
chalkboard is being used the other{s) slide up or 
to one side out of the way A folding chalkboard 
usually consists of three or four boards (each 
about three feet square) which are hinged on one 
Side and fastened to the wall With this type of 
mounting, both sides of the chalkboard can be 
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used, but the teacher must hold the board sucurely 
with one hand while writing with the other 

Another fairly common type of chalkboard is the 
portable type which is mounted on a frame and 
supported by legs to keep it from tipping over. This, 
type of board commonly is hung on two pivots 
which allow it to be flipped over so both sides can 
be used. The mam advantage of this style of 
chalkboard is its portability which allows it to be 
moved to any part of the classroom, shop, or labo- 
ratory as desired. 

Chalkboarvis are available in a variety of colors 
including green, yellow, white, tan, black, and 



brown. The hght-colored chalkboards are recom- 
mended because thoy provide better contrast and 
less eyestrain due to reduced glare 

The only materials required in addition to the 
chalkboard are chalk and an eraser. White chalk is 
sufficient for most situations, but diagrams and 
other illustrations can often be considerably en- 
hanced by using an assortment of colors. For ex- 
ample, in diagramming the systems of an automo- 
tive engine, you might show the electrical system 
in blje, the fuel system in red, etc. To facilit-ite the 
production of commonly used diagrams or sym- 
bols, you may also wish to make or purchase 
templates, patterns, or stencils. 




Complicated drawings such as this one can be simplified through the use of 
different colors for different parts. 



Techfiiques for Use 

Effective use of the chalkboard requires the 
knowledge and practice of several important tech- 
niques. 

Keep the chalkboard clean.— Erasers, chalk- 
board, and chalk tray should be cleaned reg- 
ularly. Erase all unrelated materials, and avoid 
tying up board space with announcements and 
otiier information that must be posteo for several 
days. Keeping the board clean improves contrast 
and appearance, and eliminates needless distrac- 
tions. 

Use ctialk with good contrast.—The best color 
of chalk to use will depend upon the color of the 
chalkboard used. However, colors that provide 
sharp contrast and aid easy viewing from all areas 
of the classroom are best. An assortment of colors 
should be available for use to increase contrast 
and provide variety when underlining key words 



and highlighting or differentiating parts of dia- 
grams or sketches. Related to the contrast concern 
is the need to check the direction and type of 
classroom lighting so as to avoid sunlight or arti- 
ficial light glare. 

Make letters and drawings large enough.— All 

symbols should be made large enough so as to be 
easily seen by the entire class. This is important in 
order to avoid unnecessary eyestrain and to main- 
tain the attention of students. Letters should be 
between V/i and 3 inches high. It is much better to 
develop a standard lettering technique than to 
write in script. If a large volume of material must be 
presented, it is usually more effective to use hand- 
outs. 

Avoid talking to the chalkboard.—Many teacri- 
ers make the mistake of almost ignonng the 
class while writing on the chalkboard You should 
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turn frequentiy toward the (Ja:>b to maintain e/f 
contact with the students In addition you bhould 
verbalize what you have v^ritten on the rrja'd to 
help students who are taking noteo and to provide 
both sight and hearing stirrmlatton for learning 

Avoid blocking the view of students — to 

avoid standing in front of matenals or^ tr-f- 
chalkboard or otherwise obscuring it fro^"< view 
Stand to one side as much as possible and use a 
pointer to direct attention to particular items 

Plan in advance for effective arrangement of 
material.— Use chalkboard space efficiently A lit- 
tle planning can help one avoid the disorganized 
and cluttered appearance that can result from giv- 
ing unnecessary details or using poor sequencing 
An outline form helps students take mo^e or 
ganized notes and hebs to emphasise the n^osi 
important wor^js and concepts 

Prepare lengthy messages and complex draw- 
ings in advance. —To save class time ana to avotd 
losing the attention of the class place detailed or 
complex drawings on the board in advance 
whenever possible One very effective technique 
for dealing with a complex drawing is to construct 
a major portion of trie drawing on the board m 
advance of the class penod Then 'Ciunng ^ne 
course of presenting thr lesson to the c'ass yoi' 
can fill in the details and sections requirirg special 
attention Another technique that can be used 'o 
make elaborate drawings and at the same time 
excite student in:ere'5t is to gradually construct 
the drawing m jjvance of class over a r>enod 
several days \' 'Uer procedures whicli require 
considerable Un-^e t^^ write neatly on the bodr(i 
should also be placed on the board m advance 
Use patterns, templates 'ulers etc. to assist m 
making sharp and accurate drawings If your area 
IS one in which drawings are frequently u^ed you 
may find that a chalkboard drafting machine is 
extremely valuable This is a device that attaches to 
the chalkboard which makes it poss-ble for you to 
draw straight lines angles and to measure acju- 
rately To ensure tha* your drawings and wrttmg 
are accurate and ne:^* do not work with a t'^iv 
piece of cha'k To craw espen il'y ^)hafp iine'> 
break a piece of chalk r'eanlv wo r:nrj *^^^'n u'>" 
thesharpedgesoHht chalk C- .on^ate-'iai no* ^ 
immediate use with bheMt:. ot i m*" v\ f. ; v\ 
sha(jes or a cloih curtain 

Specialized Apphcations 

Besides the basic p ractic es tr^^-r*- if i ^^^'^ri > 
of specialized technf':iues tor ustnq ; "V'l.Kr^n.j^'j 
The«'e may be times w^^-n sppca^ nfru^f.t n^iv t"" 
gained from mak mq a ( o^npiev (iravvinq in f ^ ufM ^' 
students !f so vou could use a ieaH u^'mm ■) to dr r/^ 
an outlin*^ ad,/ar-'^p th-U /''U . in j'f - \\j 



t that the student., CcinruM You ' an i^uui t-a.^^ 
wvcr the pencil outline w»th cnaik dur-ftg tne cias:. 
presentation 

Im.ages can be tr ^^^^ferred from a hoo^ or otht-f 
source using the opaque prOject^^r ^ The projector 
can DC ^ocuseO to the S'ze of lilu^trat'on you wish 
by moving the projector closer tc^ oi farther awav 
fromi. the chalkboard c" flip chart and refocusing 

Illustrations may also be transferred Oy the 
pounce methoo ' When severa' copies of tne 
same image will be needed develop or secure a 
stencil or chalkboard pattern with "^les punched 
to outline the image desired Tape the pattern to 
the chalkboard and pounce (tap lightly) over the 
^oif^s w.tn a chalky eraser "^hon rerriove tne nat 
t^^' ^1 and connect the dots 



Use the revelation tec inique as appropr.atc -o 
uncover a series of steps or procedures one at a 
time and in the most logical sequence Me'terai 
prepared in advance is simply covered with paper 
shades, or cloth as desired until the class is ready 
Point-by-point revelation wi'' nelp focus the class 
discussion on one point ai i time 

Cartoons and stioK figur^^s mav also be iiid'A/n ,ti 
occasion to emphasize a point add vanety to the 
lesson or focus attention on specific emotions 
and expressiorio You rr.ay wisn to draw them your- 
self ortransfer images using the opaque proi^ ' tor 
or pounce method 

Advantages of the Chalkboard 

\'iv ' i vantages of t^^e cnasKuocir i -a ^ ■ a . 
t l)r- f Ktensively used i^r luoe 

• it IS 'fvuiily avan.iO ' in ■ .-.jf / f*v^ ry r 

« !t 'S r^'lativf'iv easy if''* u'v^^n^.^r' ^ > > 

• it 'S suitatjlf' fo' a A i' i' ' * j • I , ' ^ 
0^'Mts and *»-a' 
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# The cost of maintenance and supplies is very 
low. chalk being the only consumable item 
needed 

• It IS suitable for presenting and summarizing 
key points 

Disadvantages of the Chalkboard 

Although far outweighed by its many important 
advantages, the chalkboard has the following dis- 
advantages 

The Flip Chart 



• It cannot accc ^modctealarge volume of ma- 
terial (many times handouts are more effec- 
tive) 

• It IS difficult and time consuming to produce 
intricate and complex drawings 

• It IS not adaptable to situations where a per- 
manent record is needed and students cannot 
take a copy with them unless they reproduce 
their own notes 

• The chalk dust is an rritant to some person*=^. 



The flip chart isanotherversatileand commonly 
used instructional aid Also referred to as a "lec- 
ture pad." the flip chart is suitable for use in the 
classroom, laboratory, and almost any other in- 
structional setting because of its portability The 
flip chart, or lecture pad. is normally mounted on 
some type of wooden or metal easel which holds 
the paper at a convenient working height. Many 
easels are adjustable as to height and most fold 
into a compact size for carrying 

If desired, pads may also be mounted on a wal! or 
hung like a picture. The sheets of paper may be 
bound in several ways clamping with two wooden 
strips along the top edge, using a map head (clip) 
on a stand, binding with rings similar to those of a 
large looseleaf notebook, or stitching and gluing 
like a book 

The consumable pads can be purchased m a 
vanety of sizes and types The most common type 
of flip chart material is bound newsprint pur- 
chased from paper supply houses The pads are 



generally white or off-white in color They are 
available m different sizes (18" x 24', 28" < 36". 36" 
X 45") and styies (plain, ruled, gridded), and vary in 
the number of sheets per pad (50, 75) Some 
suppliers also offer the padr in different thickness- 
es standard weight, heavy weight, and extra heavy 
weight 

Flip charts may also be mar for relatively small 
cost if you have the time and inclination Some 
teachers have made excellent use of wallpaper 
sample books, poster board, or plain wrapping 
paper in making their owr. flip charts 

Besides the pad and easel, the only other mate- 
rial needed with the flip cha. i is some type of 
grease pencil or felt-t«p marking pen These are 
available in a wide assortment of colors which can 
be used effectively to add variety to drawings, em- 
phasize key words, etc. As with the chalkboard, the 
use of stencils, templates, and patterns can 
simplify the production of commonly used dia- 
grams or symbols 
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Techniques for Use 



Specialized Applications 



Effective use of the flip chart requ'^-es the knowl- 
edge and use of the following oasic pr.^ct.ces 

Use marking pens and grease oencMs with pood 
contrast. — To nnaxim'zc leadability fell-tip pens 
and/or grease pencils that offer enouQli cor»trast 
for easy reading should bo jseci Th^ f?lt 'ip pens 
should be of the wide marking ' type An assort- 
ment of colors should be available for use in pre- 
paring sketches and underlining key phrases and 
words to add vai lety and int3rest to presentations 
As with the chalkboard, the direction and type o' 
classroom lighting should be checked to avo.d 
sunlight or artificial light glare 

Make letters and drawings lar^e enough.— As 
with any other medium, to be effective, the sym 
bols used must be large enough so as to be seen by 
the entire class If considerable material is to be 
presented, several sheets should be used and 
thought given to possibly using i^andouts instead 

Prepare lengthy messages and compi ■ draw- 
ings in advance. — To conserve class time asv 'h 
the chalkboard, detailed or complex draw, igs 
should be placed on the flip chart m advance 
Templates, a compass. :ler. and oth^r drawing 
aids shouH be used to produce accurate draw- 
ings The nature of the flip chart makes it very easy 
to conceal material prepared in advance until 
needed If drawings need to be made during the 
lesson, a light pencil outline can be prepared in 
advance and traced in felt-tip in front of the cless 

Avoid blocking the view of students.— As with 
the chalkboard, it is easy to unintentionally block 
the view of some students Care should be r>xer- 
cised to stand to one side of the chart and to u'se a 
pencil or pointer to focus attention on pa^'ticu'ai 
Items 

Avoid talking to the flip chart. Words spok^ n 
while the teacher is facing the chart and away from 
the class are hard for students to hear and under 
stand You should practice turning frequently to- 
ward the class when writing on th*^ chart main- 
tain eye contact with the students and to verbalize 
what has been written 

Use the revelation technique.— The flip m \ 
because of its multi-shee^ constr jctton. lends it- 
self handily to use of the step-by-step disclosure ot 
sequential procedures or diagrams Material can 
be prepared in advance and "evealecJ at the most 
opportune moment in the discussion or presf^^'td^ 
tion 

Store frequently used charts and dia 

grams. — Rather than rep^atediy prppar.nq \hh 
same message or chart, you should stom w^*'' 
prepared material to oe rptripvpd nf^edcfj 



In addition to the common techniqueb already 
des ribeo, two specialized applications deserve 
mention The opaque projector may be used with 
the Hip chart in the same manner as with the 
chalkboard to t^-ansfer images from a book or 
other souices In addition, cartoons and stiCK 
figures may be used on occasion to enhance pre- 
sentations by Tocusing attention on specific 
moods and emotions and emphas'zing a point 

Arivantacjes of the Flip Chart 

The following advantages of the flip chart make 
' i a favorite instru( tiona! device tor many teacher^. 

• Because ot its light weight and compact size. 
It ts highly portable and can be taken to almost 
any location It can be relocated within the 
classroom or laboratory for use v,ith small 
groups It can be moved between classroom 
and laboratory (thus eliminating the need to 
recopy materia!), ann it can be taken on field 
trips, etc 

• its nature ana des;gn make it relatively easv 
and convenient to use 

• It !S suitable for a wide variety of uses by stu- 
dents and teacher d'-awings. charts, and 
notes 

• Sheets from the flip chart can be torn off <in'- 
distributed for concurrent use by several inai- 
viduals or small groups 

• Material can easily be revealed step by step 
one sheet at a time when the information is 
prepared in advance 

• Sheets provide a semi-permanent record and 
can be easily stored for future reference 

• Initial purchase cost is relatively low in com- 
parison to many instructional aids 

Disadvantages of the Flip Chart 

The following disadvantages of the fi'p chc, 
should be considered when deciaing whether to 
purchase one 

• It cannot accommodate a large volume of ma- 
terial (many times fiandouts are moreeffective 
when a sizable volume of information is to be 
presented) 

• It IS difficult and time consuming to produc^^ 
intricate and complex drawings (once pre- 
paied, i^owever. they can be sto. .^0 Ic future 

us. ; 

• Because of its limited size, material may rv^t 
bo visible to largo groups 

• The pads and sheets are con^timable and new 
!'jnes must be purchased 
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To observe a demonstration that iNustrates effective uses of the chalkboard 
in a variety of situations, you may view the filmstrips, "Chalkboards, Parts I 
and II." Note particularly the numerous ways in which the chalkboard may 
be used and the specific techniques suggested for making its use effective 



Your institution may have available videotapes showing examples of 
teachers presenting information with the chalkboard and/or flip chart. If 
so, you may wish to view one or more of these videotapes. You might also 
choose to critique the performance of ea'^h teacher in presenting informa- 
tion with the chalkboard and/or flip chart, usj^o *> - - -^ria provided in this 
module, or critique forms or checklists pro^ .r resource person 



For further information on techniques for uSing the chalkboard effectively 
you may read Sylvius and Curry, Teaching Successfully in Industnal Edu- 
cation, pp 180-185; and Wittich and Schuller, Industrial Technology Its 
Nature and Use, pp 207-217 



The following items check your comprehension of the material in the 
information sheet Presenting Information with the Chalkboard and Flip 
Chart, pp 7-11 



SELF-CHECK 

I. Essay: 

Each of the following five items requires a short essay-type response Please respond fully, but briefly, 
and make sure you respond to all parts of each item 

1 Explain wny the chalkboard is such a widely used instructional aid 
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2. Explain why many teachers make extensive use of the flip chait 



3 Describe several specific uses for which the chalkboard and flip chart are both suitable 



4. Name four types of chalkboards, and state ar advantage of each type 



5. State five techniques for making effective use of the chalkboard of the flip chart 
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II. Case Situations: 



Each cf the followir»g seven items presents a situation in which you are to decide whether vou would use 
(1) the chalkboard, (2) the fitpchart. or (3) Doth the chalkboard and flipchart Foreach item, indicate your 
decision as to which device you would use, and give the reason(s) for your decision 

1. You want to present several drawings that sequentially illustrate the major steps of a rather complex 
assembly process 



2 You want to transfer a complicated drawing from a reference book so that all students can view the 
same illustration at one time 



3. You are going to divide the class into several small discussion groups, and you want a member of 
each group to record the major points discussed, so as to share them at a later time with the entire 
class 



4 You have a large volume of important information to share with the entire class including several 
illustrations 



5 You want to develop and present to the entire class several illustrations to help clarify certain 
concepts, and would like to be able to store them for future use 



6 You have several templates of some commonly used diagi^ms and wish to use them in presenting 
information to a class 



7 You are taking a class on a field trip and want to take along one of the aids to use m illustrating and 
summarizing some key points 
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Compare your wntten responses on the Self-Check with the Model An- 
swers given below Vout responses need not exactly duplicate the model 
responses, however you should have covered the same major points 



MODLL ANSWERS 

L Essay: 

1. The chalkboard is a widely used instfuctional 
aid for several reasons (1) its ready availability 
in nearly all classrooms, (2) ;ts ease of use. (3) its 
low cost of maintenance and supplies, (4) its 
suitability for a wide variety ot uses, and (5) its 
excellence for presenting and summarizing key 
points. 

2 Many teachers make extensive use of the flip 
chart because of its portability and suitability to 
a wide array of situations Its light weight and 
compact size make it easy io transport *o al- 
most any location, and its nature and design 
make it relatively easy and convenient to use for 
many purposes Material placed on a flip chart 
can easily be revealed at the most opportune 
moment and can be easily stored for future 
reference 

3 The chalkboard and flip chart are both suitable 
for (1) presenting facts, principles, and con- 
cepts. (2) illustrating concepts, ideas, and pro- 
cesses by means ot drawirigs, charts, and 
sketches. (3) emphasizing major points or 
words by underlining or otherwise highlighting 
important items, (4) making assignments and 
announcements, and (5) listing rules, steps. o\ 
procedures to be followed They can be used m 
presenting new information, reviewng key 
points, summarizing a discussion, and m manv 
other situations 

4. The four types of chalkboard^ and an ariva^ - 
tage of each are as follows 

• Stationary chalkboard— it is easy to usp 
and always available 

• Portable chalkboard—it can be movevi to 
any part of the room or from room to room 

• Folding chalkboard— it ^an be used where 
space for a stationarv chalkboard is in- 
adequate 

• Sliding chalkboard~it can be used where 
space for a stationary chalkboard is in 
adequate It also lenas itself to the use of 
the revelation technique 



5 Techniques for effective use of the chalkboard 
include the following 

• Keep the chalkboard clean to improve con- 
trast and appearance 

• Use chalk that provides good contrast 

• Make letters and drawings of adequate 
size 

• Avoid loss of eye contact with the class 

• Avoid blocking the view of students 

• Plan tor the most effective arrangement of 
material 

• Prepare lengthy messages and complex 
drawings in advance 

• Use specialized applications such as trac- 
ing a lead pencil outline transferring im- 
ages with the opaque projector or the 
pounce method, and use the revelation 
technique, where appropriate 

Techniques for making effective use of the flip 
chart include the following 

• Use marking instruments that provide 
^harp contrast 

• Make letters and drav;mgs of adequate 
size 

• Prepare complex drawings and matenal in 
advance 

• Avoid loss eye contact with the class 

• Avoid blocking the view of students 

• Use the revelation technique 

• Store frequently useo charts and oiagi-ims 
for future use 

• Use specialized applications such as trans- 
ferring images with the opaque projector 
and use cartoons and stick figures as ap- 
propriate 
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II. Case Situations: 

1 The be:,i choice in this situation would be the 
flip Chart. Because several drawings are 
needed and sequential illustration of a complex 
assembly process is desired, several sheets of a 
flip chart could be used (one per drawing), and 
the drawings could be revealed one at a time 
Another advantage of the flip chart m this situa- 
tion is that the drawings, which will probably 
require considerable time to produce, can be 
easily stored for future use 

2. In this situation, either aid could be used effec- 
tively. If a large-sized drawing was desired, the 
chalkboard would be more suitable. However, if 
the drawing could be used repeatedly and re- 
quired considerable time to produce, the flip 
chart would be preferable so that the drawing 
could be stored 

3 The best mstrucuonal aid m this situation is 
clearly the flip ci art because sheets can be torn 
off the pad and given to each gi oup for notetak- 



ing Later, the major points discussed could be 
shared with the entire class by posting the 
sheets around the room 

4 In this situation, neither of the two aids is very 
satisfactory Instead, consideration should be 
given to duplicating the information by mimeo- 
graph or other means so that the material 
can be shared with all class members 

5 Here the clear preference between the two aids 
IS the flip chart because material on the flip 
chart can be stored for future use 

6 Either technique is suitable in this situation. 
However, if the revelation technique is to be 
used so as to exhibit only one drawing at a time 
or to reveal them in sequence, the flip chart may 
be preferable 

7 The flip chart is the clear choice because of its 
portability 



LEVEL OF PERFORMANCE: Your completed Self-Check should have covered the same major points as 
the model responses If you missed some points or have questions about any additional pCints you 
made, review the material in the information sheet, Presenting Information with t^e Chalkboard and Flip 
Chart, pp 7-11, or check with your resource person if necessary 



You may wish to make one or more templates (patterns) of the illustrations 
which you would use frequently in presenting information in your occupa- 
tional specialty These templates could then be used in drawing illustra- 
^^V.^.".^' wm tions on the chalkboard or flip chart A vanety of free and inexpensive 
construction matenals. including cardboard, plastic, masonite. plywood 
and composition board may be used 



■ Opttona! 
Activ'ty 



Opttonal ^ 
Activity 



You may wish to pract'ce using the opaque projector to transfer illustra- 
tions to the chalkboaro or flip chart Using illustrations that would be 
difficult to draw freehand or illustrations that are too small to use for a 
group presentation, projec* the illustration on the chalkboard or flip chart 
using thp opaque projector Adjust the image to proper focus and desired 
size Then trace the image on the chalkboard or fhp chart (If you need 
assistance m working with the opaque projector r k with your resource 
person) 
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Learning Experience II 

OVERVIEW 



In a simulated classroom or laboratory situation, present information with 
both the chalkboard and flip chart. 



NOTE: The next fifteen ilems involve presenting two separate lessons: 
one using a chalkboard, and one using a flip chart. If you prefer, you may 
present a single lesson which includes the use of both the chalkboard and 
flip chart to present Infonmation. 



You will be selecting an objective in your occupational specialty that lends 
itself to using a chalkboard to present information. 



You will be selecting, modifying, or developing a lesson plan designed to 
achieve that objective using the chalkboard to present information. 



You may wish to have your resource person review the adequacy of your 
plan. 



You wlH be selecting, obtaining, or preparing the materials needed for your 
presentation. 



You will be presenting the lesson to a group of peers, or to your resource 
person. 

I 



Jo 
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You may wish to record your presentation on videotape for self-evaluation 
purposes. 



Your competency in presenting information with the chalkboard will be 
evaluated by your peers, or by your resource person, using th^ Lesson 
Presentation Checklist, pp. 23-45. 




You will be seiec jng an objective in your occupational specialty that lends 
itself to using a flip chart to present mfomation. 



You will be selecting, rrodifying, or developing a lesson plan designed to 
achieve that objectiva using the flip chart to pre sent information. 



You may wish to have your resource person review the adequacy of your 
plan. 



You will be selecting, obtaining, cr preparing the materials needed for your 
presentation. 



©You will be presenting tne lesson to a group of peers, or to y^ur resource 
person. 
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You may wish to record your presentation on videotape for self-evaluation 
purposes 



Your competency in presenting information with the flip chart will be 
evaluated by your peers, or by your resource person, using the Lesson 
Presentation Checklist, pp. 23-45 




if you videotaped your presentation(s). you may wish to evaluate your own 
performance, using the Lesson Presentation Checklist, pp 23-45. 



ERLC 
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Activity 




NOTE: The following activities involve presenting two separate lessons: 
one using a chalkboard and one using a flip chart. If you prefer, you may 
present a single lesson which includes th:. use of both the chalkboard and 
flip chart to present information 

Select a student performance objective in your occupational specialty 
which could be achieved, at least partially, by presenting information using 
the chalkboard. (In a real world situation, you start w'th an objective and 
then select the most appropriate materials and/or teaching methods. In 
this practice situation, however, you need to select an ODjective that lends 
Itself to using a chalkboard to present information.) 



^^^^^^^^^^ 



Prepare a detailed lesson plan which includes an explanation of how the 
chalkboard will be used to present information. Instead of developing a 
lesson plan, you may select a lesson plan that you have developed previ- 
ously, and adapt that plan so that it includes the use of the chalkboard to 
present information. 




You may wish to have your resource person review the adequacy of your 
plan. He/she could use the Teacher Performance Assessment Form in 
Module B-4, Develop a Lesson Plan, as a guide. 



^^^^^^^^^^ 



Based on your lesson plan, select, obtain, or prepare the materials you will 
need to make your presentation Also, arrange to have a chalkboard avail- 
able when you make your presentation 




In a Simulated classroom situation, present your lesson to a group of two to 
five peers. These peers will serve two functions (1) they will role-play the 
students to whom you are presenting your lesson, and (2) they will evaluate 
your performance If peers are not available to you, you may present yoy 
lesson to your resource person 



^ Optional 
^ Activity ^ 



If you wish to self-evaluate, you may record your performance on videotape 
so you may view your own lesson presentation at a later time 
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Multiple copies of the Lesson Presentation Checklist are provided m this 
learning experience Give a copy to each peer, or to your resource person, 
before making your presentation in order to ensure that each knows what 
to look for in your lesson However, indicate that during the lesson all 
attention is to be directed toward you, and that the checklists are to be 
completed after tne lesson is finished 



Select a student performance objective in your occupational specialty 
which could beachieved, at least partially, by presenting information using 
the flip chart (In a real world situation, you start with an objective and then 
select the most appropriate materials and'or teaching methods In this 
practice situation, however, you need to select an objective that lends itself 
to using a flip chart to present information ) 



Pf epare a detailed 'esson plan whii.h includes an explanation of how t^\. 
flip chart Will be used to present information instead of developing a 
lesson plan you may select a lesson plan that you have developed previ 
ously and adapt that plan so that it includes the use of the flip char^ to 
present information 



You may wish to have your resource person review the adequacy of your 
plan He she could use the Teacher Perf'^rmance Assessment Forni in 
Module B-4 Develop a Lesson Pfc:n, as a guide 



Based on your lesson plan, select, obtain, or prepare the materials you wtii 
need to make your presentation Also, arrangeto have a flipchart availabiu 
when you make your presentation 



In a simulated classroom situation, pre ,,t your lesson to group of two lo 
five peers These peers will serve two functions (1) they vvill role-play the 
students to whom you are presenting your lesson, and (2) they will evaluate 
your performance If peers are not available to you, you may present you*' 
lesson to your resource person 



^ Optional ^ 
1^ Activity ^ 



If you wish to self-evaluate, you may record your performance on videotape 
so you may view your own lesson presentation at a later time 




Multiple copies of the Lesson Presentation Checklist are provided in this 
learning expenence Give a copy to each peer, or to your resource person, 
before making your presentalion in order to ensure that each knows what 
to look for in your lesson. However, indicate that during the lesson, all 
attention is to be directed toward you, and that the checklists are *o be 
completed after the lesson is finished 




If you videotaped your lesson(s). you .y wish to self-evaluate using a copy 
of the Lesson Presentation Checkhbi 
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LESSON PRESENTATION CHECKLIST 



Directions: Place an X in the NO. PARTIAL, or FULL box to indicate that 
each of the following pertormance components was not accomplished, 
partially accomplished, or fully accomplished If. because of special cir- 
cumstances, a performance component was not applicable, or impossible 
to execute, place an X in the N/A box 



LEVEL OF PERFORMANCE 



Chalkboard 

1 . The use of the chalkboard was suitable for the instructional purpose 
(eg., it was not used to present information which needed to be 
saved, etc ) 

2 The teacher kept the chalkboard and chalk tray clean and free of 
unrelated material 

3. The material which was presented was written or drawn large 
enough for all members of the :lass to see it 

4 The teacher eliminated any glare from the chalkboard surface 

5 The teacher did not try to present too large a volume of material 

6 The teacher talked to the class rathe*^ than to the chalkboard 

7 The teacher did no^ block students view of the chalkboard 

8 The teacher used the writing surtace of the chalkboard efficiently 
(e.g , material presented was well organized uncluttered, and well 
sequenced) 

9 If complex or lengthy materials were p.esented usmg the 
chalkboard, the teacher wrote or drew these materials on the board 
before class 

10 If the teacher had material on the board which was not to be used 
until later in the lesson the teacher kepi the material covered prior 
to using It 

11 The teacher used color where appropriate to enhance. Simphfy. or 
give contrast to. the material 

12 The teacher effectively used the chalkboard to do at least one of the 
following 

a present facts, principles or concepts 

b illustrate concepts ideas, or processes by means of diagrams 
drawings, charts, graphs sketches, maps or cartoons 

c emphasize key factors by outlining underhninq or highhghtmc 
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De solved, etc 
e list key words, rules, steps, procedures or policies 

13 The teacher used the following special applications (optional) 

a drew a pencil outline on the chalkboard in advance and traced it 
in chalk during the lesson 

b transferred an tmage to tne chalkboard using an opaque p-o- 
jector 

c used the pour.ce method to prepare a chalkboard illustration 
d used the reve'ation techn-que to present information 

Flip Chart 

14 The use of the flip chart was -suitable tor the instructional purpose 
(eg the information presented needed to be passed around or 
saved the information needed to be presentt^^ -^tpp by step porta 
bility was an important factor, etc ) 

15 T^'^ m.aterifil which was presenteci was wrjtltT^ or <1r.iwn UKc;r 
enough for all members of the class to see it 

16 The teac-ner elimmiled any niare frum tfie flip chart surfai e 

17 "The teacher did not *rv to ^.it^sent ^oo large a vok. 'e at rnateml 

18 The teacher talked to the i ^ Hher than U> :he flip clijft 

19 The t^^acher did not d!o( k btU'l»M5ts vievv ot the tiip chart 

20 The teacher used th*- wnt.na suf fcj. • fhofhpc hart f'fticently (e y 
material presenten as weM organ, /en uncl'jttered and well se 
quenced) 
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21 If complex or lengthy materials were presented using the fhp chart, 
the teacher wrote or drew these materials on the fhp chart before 
class 

22 If the teacher had material on th^ fhp chart which was not to be 
covered until later in the lessrn the teacher kept tne material 
covered prior [o using it 

23 The teacher effectively used the tho chart to do at least one of the 
following 

a present facts, principles or concepts 

b illustrate concepts ideas, or processes by means of diagrams, 
drawings, charts, graphs sketches rnaos, or car^ ')ns 

c emphasize key factors by out'ining 

d present assignments announcements definitions problems lo 
be solved etc 

e list key words rules, steps procedures, or pohCies 

f present information step by step one sheet at a t,me 

g present ir'formats-. n to smeii^ groups 

24 The teacher used the followmr^ specta! applications (optional) 
a transferred an image to tne fhp chart using an opaque projector I — ! 

b used cartoons, stiCK figures oval head^ etc . to focus attention 
on specific mO'-.Ob and erDotio'^^-- 

^ used the fhp chart to oresen* 'ntormation during a field trip 
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LEVEL OF PERFORMANCE. All iter-^ismust receive FULL, or N A responses If any item receives a NO, or 
PARTIAL response, the teacher and resource person should meet to determine what additional activities 
the teacher rieedb to complete order to reach competency iri the weak area(s) 
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LESSON PRESENTATION CHECKLIST 



Directions: Place an X in the NO. PARTIAL, or FULL box to indicate that 

each of the following performance components was not accomplished, 

partially accomplished, or fully accomplished If, because of special cir- ' 

cumstances, a performance component was not applicable, or impossible 

♦o execute, place an X in the N/A box neso.rce ph,^,,, 



LEVEL OF PERFORMANCE 



Chalkboard 

1 . The use of the chalkboard was suitable for the instructional purpose 
/e g , it was not used to present information which needed to be 
saved, etc ) 

2 The teacher Kept the chalkboard and chalk tray clean and free of 
unrelated material 

3 The matenal which was presented was written or drawn large 
enough for all members of the class to see it 

4. The teacher eliminated any glare from the chalkboard surface 

5 The teacher did not try to present too large a volume of material 

6. The teacher talked to the class rather than to the chalkboard 

1. The teacher did not block students view of the chalkboard 

a The teacher used the writing surface of the chalkboard efficiently 
(e.g.. material presented was well organized, uncluttered, and well 
sequenced) 

9 If complex or lengthy materials were presented using the 
chalkboard, the teacher wrote or drew these materials on the board 
before class 

10 If the teacher had material on the board which was not to be used 
until later in the lesson the teacher kept the material covered pnor 
to using it 

1 1 The teacher used color where appropriate to enhance simplify, or 
give contrast to. the material 

1 2 The teacher effectively used the chalkboard to do at least one of the 
following 

a present facts, principles, or concepts 

b illustrate concepts, ideas, or processes by means of diagrams, 
drawings, charts, graphs, sketches, maps or cartoon? 

c emphasize key factors by outlining underlining, or highhghting 
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d present assignments, announcements, definitions, problems to 
be solved, etc 

e list key words, rules, steps, procedures, or policies 

13. The teacher used the following special applications (optional) 
a. drew a pencil outline on the chalkboard in advance and traced it 
in chalk during the lesson 

b transferred an image to the chalkboard using an opaque pro- 
jector 

c used the pounce method to prepare a chalkboard illustration 
d used the revelation technique to present information 
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Flip Chart 

14 The use of the tlip chart was suitable for the instructional purpose 
(eg., the information presented needed to be passed around or 
saved, the information needed to be presented step by step, porta- 
bility was an important factor, etc ) 

15 The material which was presented was written or drawn large 
enough for all members of the class to see it 

16 The teacher eliminated any glare from the flip chart surface 

17 The teacher did not try to present too large a volume of material 

18 The teacher talked to the class rather than to the flip chart 

19 The teacher did not block students" view of the flip chart 

20 The teacher used the writing surface of the flip chart efficiently (e g , 
material presented as well organized, uncluttered and well se- 
quenced) 

28 
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21 . If complex or lengthy rr-'terials were presented using the flip chart, 
the teacher wrote or drew these materials on the flip chart Defore 
class . . . 

22. If the teacher had material on the flip chart which was not to be 
covered until lat*^- in the *esson, the teacher kept the material 
covered prior to Uoing it 

23. The teacher effectively used the flip chart to do at least one of the 
foltowing 

a present facts, principles, or concepts 

b illustrate concepts, ideas, or processes by means of diagrams, 
drawings, charts, graphs, sketches, maps, or cartoons 

c emphasize key factors by outlining 

d present assignments, announcements, definitions, problems to 
be solved, etc 

e list key words, rules, steps procedures, or policies 

f present mtormation step by step, one sheet at a time 

g. present information * -mall groups 

24 The teacher used the followr special applications (optional) 
a transferred an image to the flip chart usir.y an opaque projector 

b used cartoons, stick figures, oval heads, etc , to focus attention 
on specific moods and emotions 

c used the flip chart to present information during a field inp 
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LEVEL OF PERFORMANCE: All items must receive FULL, or N A responses If any item receives a NO, or 
PARTIAL response, the teacher and resource person should meet to determine what additional activifes 
the teacher needs to complete m order to reach competency in the weak area(s) 
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LESSON PRESENTATION CHECKLk.r 



DIrecttont: Place an X in the NO, PARTIAL, or FULL bOA to indicate that ""'""^ 

each of the following performance components was not accomp!i«5hed, 

partially accomplished, or fully accomplished If. because of special cir- o^'*- 

cumstances, a performance component was not applicable, or impossible 



to execute, place an X in the N/A box. Resource person 



LEVEL OF PERFORMANCE 



Chalkboard 

1 . The use of the chalkboard was suitable for the instructional purpose 
(e.g., it was not used to present informacion which needed to be 
saved, etc ) . • 

2. The teacher kept the chalkboard and chalk tray clean and free of 
unrelated material 

3. The material which wp.s presented was written or drawn large 
enough for all members of the class to see it 

4. The teacher eliminated any glare from the chalkboard surface . 

5. The teacher did not try to present too large a volume of material 

6. The teacher talked to the class rather than to the chalkboard 

7. The teacner did not block students' view of the chalkboard 

8. The teacher used the writing surface of the chalkboard efficiently 
(e.g., material presented was well organized, uncluttered, and well 
sequenced) . . ... ... 

9. If complex or lengthy n;aterials were presented using the 
chalkboard, Ihe teacher wrote or drew these materials on the board 
before class .... 

10. If the teacher had material on the board which was not to he used 
until later in the lesson, the teacher kept the material covered prior 
to using it . ... 

11. The teacner used color where appropriate to enhance, simplify or 
give contrast to, the material 

12. The teacher effectively used the chalkboard to do at least one of the 
following: 

a present facts, principles, or concepts 

b illustrate concepts, ideas, or processes by means of diagrams, 
drawings, charts, graphs, sketches, maps, or cartoons 

c emphasize key factors by outlining, underlining, or highlighting 

ERIC TP. 
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d present assignments, announctments, definitions, problems to 
be solved, etc 

e list key words, rules, steps, procedures, or policies 

13 The teacher used the following special applications (optional) 
a drew a pencil outline on the chalkboard in advance and traced it 
in chalk during the lesson 

b transferred an image to the chalkboard using an opaque pro- 
jector 

c used the pounce method to prepare a chalkboard illustration 
d used the revelation technique to present information 



Flip Chart 

14 The use of the flip chart was suitable for the instructional purpose 
(eg . the information presented needed to be prssed around or 
saved, the information needed to be presented step by step, DOrta- 
bility was an important factor, etc ) 

15 The material which vas presented was written or drawn large 
enough for all members of the class to see it 

16 The teacher eliminated any glare from the flip chart surface 

17 The teacher did not try to present too large a volume of material 

18 The teacher talked to the class rather than to the flip chart 

19 The teacher did not Diock students view of the flip chart 

20 The teacher used the writing surface of the flip chart efficiently (e g . 
material presented as well organized, uncluttered and well se- 
quenced) 

3:i 
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21. If complex orlengthy materials were presented using the flip c' art. 
the teacher wrote or drew these materials on the flip chart before 
class .... 

22. If the teacher had material on the flip chart which was not to be 
covered until later m the lesson, the teacher kept the material 
covered prior to using it . . 

23. The teacher effectively used the flip chart to do at least one of the 
following: 

a. present facts, principles, or concepts 

b. illustrate concepts, ideas, or processes by means of diagrams, 
drawings, charts, graphs, sketches, maps, or cartoons 

c. emphasize key factors by outlining 

d. present assignments, announcements, definitions, problems to 
be solved, etc 

e. list key words, rules, steps, proceduras. or policies 

f. present information step by step, one sheet at a time 

g. present information to small groups 

24. The teacher used the following special applications (optional) 

a. transferred an image to the flip chart using an opaque projector 

b. used cartoons, stick figures, oval heads, etc . to fccus attention 
on specific moods and emotions 

c used the flip chart to present information duiing a field trip 
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LEVEL OF PERFORMANCE: All items must receive FULL, or N/A responses If any item receives a NO. or 
PARTIAL response, the teacher and resource person should meet to determine what additional act'vities 
the teacher needs to complete in order to reach competency in the weak area(s) 
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LESSON PRESENTATION CHECKLIST 



Directions: Place an X in the NO. PARTIAL, or FULL box tc 'ndicate that 
each of the following performance components was not accompiished, 
partially accomplished, or fully accomplished If, because of special cir- ^^'^ 
cumstances, a performance component was not applicable, or impossible 
to execute, place an X m the N/A box. Reso 



LEVEL OF PERFORMANCE 



Chalkboard 

1 . The use of the chalkboard was suitable for the instructional purpose 
(e.g., it was not used to present information which needed to be 
saved, etc.) . 

2. The teacher kept the chalkboard and chalk tray clean and free of 
unrelated material . 

3. The material which was presented was written or drawn large 
enough for all members of the class to see it 

4. The teacher eliminated any glare from the chalkboard surface 

5. The teacher did not try to present too large a volume of material 

6. The teacher talked to the class rather than to the chalkboard 

7. The teacher did not block students' view of the chalkboard 

8. The teacher used the writing surface of the chalkboard efficiently 
(e.g.. material presented was well organized, uncluttered, and welt 
sequ need) 

9. If complox or lengthy materials were presented using the 
chalkboard, the teacher wrote or drew these materials ov the board 
before class 

10. If the teacher had materi-il on the board which was net to be used 
until later in the lesson, the teacher kept the r^aterial covered prior 
to using it 

11. The teacher used color where appropriate to enhance. Simplify, or 
give contrast to, the material 

12. The teacher effectively used the chalkboard to do at leas* one of the 
following 

a. present facts, principles, or concepts 

b. illustrate concepts, ideas, or processes by means of diagrams 
drawings, charts, graphs, sketches, maps, or cartoons 

c emphasize key factors by outlining underlining, or highlighting 
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be solved, etc 
e hbt key words rules, steps procedures policies 

13 The teacher used the foKowing spenai applications (optional) 

a drew a pencil outline on the chalkboard in advance and traced it 
m chalk during the lesson 

b transferred an image to the chalkboard using an opaque pro- 
jector 

c used the pounce method to prepare a chalkboard illustration 
d used the revelation (echf^ique to present information 

Flip Chart 

14 The use of the fhp chart was suitable for the instructional purpose 
teg . the aiformation presented needed to ue passed around or 
saved. *he information needed to be presented step by step porta 
btlity was an important factor etc » 

15 The material which was presented was written or drawn i^:irge 
enough for ah members of the class lo see it 

16 The teacher ei;m>natpn any gia^*' from the flip chart surface 

1 1 The teacher did not present \oo large a volume mater;d' 

18 The teacher talked to ihe class ra>her than to the titp chart 

19 The teacher did not t^iork st^jdents view of the flip c^arl 

20 The teacher used the writing surface of the ' .p chart efficiently (e g 
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21 If complex or iengtriy materials were presented using the flip chart 
the teacher wrote or drew these matenats on the fhp chart Defore 
class 

22 If the teacher had material on the tnp chart which was not to be 
covered until later iP the lesson the teacher kept the matenai 
covered prior to using it 

23 The teacher effectively used the flfp t hart to do at least one of the 
following 

a present facts, principles concepts 

b iliustratp ^cPcep^s ideas or processes by n-.eans of diagrams 
drawings c ^-arts graphs sKetches. maps or cartoons 

c emphasize key factors by outlining 

d present assignments announc eririenth definitions problems to 
be solved etc 

e hst key words, rules steps procedu'es or police's 

f present information step by steo one sheet at a time 

g piesent information to small groups 

24 The teacher used the following spectai applications (optional) 
a transferred an image to the flip chart us.nq an opaque projector 

b used cartoons stick figures (v^^ihe^is etc to focus atter tion 
on specific moods and emotioiis 

c used the flip ch vt to present uiforrTUit«on during a field tr'p 

LEVEL OF PERFORMANCE: Ainti-ms must receive FULL or N A responses It any tPm receives a NO or 
PARTIAL response, the teacher and r esourrp person should meet to determine what additional activities 
the teacher needs to complete m o^de' reach (.ompetency m the weak ared.^.i 
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LESSON PRESENTATION CHECKLIST 



Directions: Place an X in the NO. PARTIAL, or FULL box to indicate that 
each of the following performance components was not accomplished, 
partially accomplished, or fully accomplished if, because of special cir* 
cumstances, a performance component was not applicable, or impossible 
to execute, place an X in the N A box r.s.. . .e Pe ^ . 



LE:VEL Cr PERFORMANCE 



Chalkboard 

1 . The use of the chalkboard was su itable for the i nstructional purpose 
(e.g., it was not used to present information which needed to be 
saved, etc ) 

2 The teacher kept the chalkboard and chalk tray clean and free of 
unrelated material 

3 The material which was presented was written or drawn large 
enough for all members of the class to see it 

4 The teacher eliminated any glare from the cnalkboard surface 

5 The teacher did not try to present too larqe a volume of material 

6 The teacher talked to the class rather than to the chalkboard 

7 The teacher did not block students view of the chalkboard 

8 The teacher used the writing surface of ..le chalkboard efficientiv 
(e g , material presented was well orgaiiized, uncluttered, and well 
sequenced) 

9 If complex or lengthy maienai^. were presented using the 
chalkboard, the teacher wrote or ,rew tnese materials on the board 
before class 

10 If the teacher had mater. al on the board which was n^t to be usea 
unt'l later m the lesson, the teachf kept the m^uienat covers prior 
to using it 

11 The teacher used color where appropriate to enhance, sin^plffy or 
give contrast to, the material 

12 The teacher effectively used ine chalkboard cJoat least one of the 
following 

a present facts, principles or concepts 

b Illustrate concepts, ideas, or processes by nv ans of diag^-ams. 
drawings charts, graphs, sketches maps, or cartoons 

c emphasize key factors by outlining, undeilinmg, or highlighting 
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d present assignments, announcements, definition, problems to 
be solved, etc 

e list key words, rules, steps, proceaures. or policies 

13 The teacher used the following special applications ^optional) 
a drew a pencil outline on the chalkboard m advance an j traced it 
in chalk during the lesson 

b transferred an image to the chalkboard using an opaque p'-Q- 
jector 

c used the pounce method to prepare a chalkhoard illustration 
d used the r^vehtton technique to pres<^nt information 



FH Chart 

14 The use of the flip cnart was suitable for the instructional purpose 
(e g . the information presented needed t^ ^ passed around or 
saved, the information net;ded to oe p.esented step by step, porta- 
bility was an important factor, etc ) 

15 Th3 material which was presented was written or drawn large 
enough for all me-nbers of the class to see it 

lb Ti,^ teacher ehminatea any ybre from the flip chart surface 

17 The teacher did not try to present too large a volume of material 

18 "he teacher talked to the class -ather than to the flip char* 

19 The teacher d»d not block students view of the ii'p chart 

20 The teacher usod the wr' tmg surface of *he flip chart etf icientiv (e g 
material presented as well organized, uncluttered, ^nd well se- 
quenced) 
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21 If complex or lengthy materials were presented usuig .p chai i 
the teachr^r wrote or drew these materials on the fhp c 't before 
class 

22. If the teacher had material on the flip chart which was not to be 
covered until iate'- tn the lesson, the teacher kept the material 
covered pr* to .,^\ng it 

23. The teacher effectively used the flip chart to do at least one of the 
following 

a present facts, principles, or concepts 

b. Illustrate concepts, ideas, or processes by means of diagrams, 
d^'awings, charts, graphs sketches, maps, or cartoons 

'C emphasize key factors by outlining 

d present assignments, announcements, definitions, problems to 
be solved, etc 

e. hst key words, rules, steps, procedures, or :>ohc!es 

f. present information step by step cne sheet h time 

g pre>ent mation (o small groups 

24 The teacher used the foHowng special applicat.ons (optional) 
a. transferred an image tc the flip chart using an opaque projector 

b used cartoons, s'ick fsgures. oval heads €»tc to focus attentior 
on specific mooo^ and emotions 

c used the ♦hp chart to present information during a fieSd trip 

LEVELOF PERFORMANCE: Allitemsmur.t recxiive FULL, or N A responses if any item receiv^is a NO 
Partial resoonse, the teacher and resource person should meet to deterrntne what additional aclivitit.'b 
the teacher needs to complete m order to reach comp' tency in thp wea^ are.:(s) 







/ 




□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 




□ 


n 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


n 


□ 


□ 


□ 


□ 


□ 


□ 


□ 




n 


□ 


□ 



ERIC 



41 



NOTES 




42 4,i 



LESSON PRESENTATION CHECKLIST 



Dir^ctiont: Place an X m the N \ PARTIAL, or FULL box to indicate that 

each of the following performance components was not accomplished, 

partially accomplished, or fully accomplished If, because of special cir- '^•^"^ 

cumstances, a performance component was not applicable, or irnpossible 

to execute, place an X 'n the N/A box Resource perso^ 



LEVEL OF PERFORMANCE 



Chalkboard 

1. Theuseofthechalkboard was suitable for the istructional purpose 
(e.g.. It was not used to present information which needed to be 
saved, etc ) 

2 The teacher kept the chalkboard and chalk tray clean and free of 
unrelated material 

3. The material which was presented was written or drawn large 
enough for all members of the class to see it 

4 The teacher eliminated any glare from the chalkboatd surface 

5 The teacher did not try to present tjo large a ''Olum?. of mat&riai 
6. The teacher talked to the class rather than to the chalkboard 

7 The teacher did not block students view cf the chalkboard 

8 The teacner used the writing r^urface of -he chauboard efficiently 
(e g , material presented was well organ tp^<J. uncluttered, and we'l 
sequenced) 

9 If complex or lengthy mater a(s were presented using the 
chalkboard, the teacher wrote or drew these materials on thr board 
before class 

10 If the teacher had 'material on he board which was not to be used 
until later in the lesson the teacher kept the mater-al covered prior 
to using it 

11 The teacher used color whe'-e appropriate to enhance simr^'tty or 
give contrast to. the material 

12 The teacher effectively ust.^ the jlkbc .rd to do at l<?ast one nf the 
followmg 

a present facts, principles or a ncepts 

b HiustraJe concepts, ideas, or proc esses by means of diagranr^ 
drawings, charts, graphs, sketches, maps, or cartoons 

c emphasize key factors by outlining underlining or highlighting 
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d present assignments, announcements, definitions, problems to 
be solved, etc 

e list key words, rules, steps, procedures, or policies . 

13 The teacher used the following special applications (optional) 
a. drew a pencil outline on the chalkboard inadvanceand traced it 
m chalk during the lesson - . 

b transterrea an image to the chalkboard using an opaque pro- 
jector 

c used the pounce method to prepare a chalkboard illustration 
d used the revelation technique to present information 



□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 



Flip Chart 

14. The use of the flip chart was suitable for the instructional purpose 
(e.g , the information presented needed to be passed around or 
saved, the information needed to be presented step by step, porta- 
bility was an important factor, etc ) 

15. The material which was presented was written or drawn iarge 
enough for all members of the class to see it 

16 The teacher eliminated any glare from the flip chart surface 

17 The teacher did not try to oresent too large a volume of material 

18 The teacher talked to tri^ class rather ir.cifi to the flip chart 

^ The teacher did not block students' view of the fl:p chart 

-^J The teacher used the writing surface of the flip chart efficiently (e g . 
material presented as well organized, uncluttered, and well se- 
quenced) 



□ 


□ 


□ 


□ 


□ 


n 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


n 




21 . If complex or lengthy materials were presented using the flip chart, 

the teacher wrote or dre these rrsatenals on the flip chart before j--^ j— | j~j j--^ 

22. If the teacher had material ori the flip chart which was not to be 

covered until later m the lesson, the teacher kept the material i — i [ — i i j | — | 

covered prior to using it ... . I — I I — I 1 — I I — i 

23. The teacher effectively used the flip chart to do at least one of the 

following: Fl Fl ["1 Fl 

a. present facts, principles, or concepts I — I I — I I — I I — I 

b. illustrate concepts, ideas, or processes by means of diagrams, i — i i — i i i r—\ 
drawings, charts, graphs, sketches, maps, or cartoons I — I I — I I — I I — I 

□ □ □ □ 



c. emphasize key factors by outlining 

d. present assignments, announcements, definitions, problems to i — i i — i i — i r~| 
be solved, etc ... . I — 11 — 11 — 11 — I 

- e. list key words, rules, steps, procedures, or policies □ □ □ □ 

f. present information step by step, one sheet at a time □ □ □ □ 

Q. present information to small groups . □ □□ □ 

24. The teacher used the following special applications (optional) l~l I — 11 — I ["1 

a. transferred an image to the flip chart using an opaque projector I — I I — I I — I I — I 

b. used cartoons, stick figures, oval heads, etc., to focus attention i — i | — i | — i f— l 
on specific moods and emotions I — I I — I I — I L-J 

c. used the flip chart to present information during a field trip □ n n □ 

LEVEL OF PERFORMANCE: All items must receive FULL, or HI A responses If any item receives a NO, or 
PARTIAL response, the teacher and resource person should meet to determine what additional activities 
the teacher needs to complete in order to reach competency ;n the weak area(s) 

FRir 



NOTES 




Learning Experience III 

FINAL EXPERIENCE 



■ Terminal ^ 
I Objective M 



In an actiMil tchool tttuatlon,* present information with a chalkboard 
arul/or a flip chart. 



Activity 



As you plan your lessor^ , decide when the chalkboard and/or the flipchart 
could be used effectively to aid in meeting the lesson objectives. Based on 
these decisions, present informatibn using the chalkboard and/or flip 
chart. This will include— 

• deckling if you wish to teach a single lesson which incorporates the 
use of both techniques: or if you wish to teach two lossons, one using 
the chalkboard and one using the>flip chart 

• selecting, modifying, or developing'a lesson plan(s) which includes 
the use of thew techniques 

• selecting, obtaining, or preparing the necessary itiaterials 

• presenting the lesson(s) to the class 



NOTE: Your resource person may want you to submit your written lesson 
plan(s) to him/her for evaluation before your present your lesson(s). It may 
be helpful for your resource person to use the TPAF from Module B-4. 
Develop a Lesson Plan, to gukle his/her evaluation. 




Arrange in advance to have your resource person observe your lesson 
presentation(s). 

Your total competency will be assessed by your resource person, using the 
Teocher Performance Assessment Form, pp. 49-51. 

Based upon the criteria specified in this assessment instrument, your 
resource person will determine whether you are competent in presenting 
information with a chalkboard and/or a flip chart. 



*For a definition ot actual school s>tuat"on see the (nside back cover 
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TEACHER PERFORMANCE ASSESSMENT FORM 



Present Information with the Chalkboard and Flip Chart (C-29) 



Directions: Indicate the level of the teacher's accomplishment by placing 

an X in the appropriate box under the LEVEL OF PERFORMANCE heading 
If, because of special circumstances, a performance component was not 
applicable, or impossible to execute, place an X in the N/A box 



LEVEL OF PERFORMANCE 




1. 


The use of the chalkboard was suitable for the instruc- 
tional purpose 


□ 


□ 


□ 


□ 


□ 


□ 


2. 


The teacher kept the chalkboard and chalk tray clean and 
free of unrelated material 


□ 


□ 


□ 


□ 


□ 


□ 


3. 


The material which was presented was written or drawn 
large enough for all membei^s of the class t*^ see it 


□ 


□ 


□ 


□ 


□ 


□ 


4. 


The teacher eliminated any glare from the cnalkboard 
surface 


□ 


□ 


□ 


□ 


□ 


□ 


5. 


The teacher did not try to present too large a volume of 
material 


□ 


□ 


□ 


□ 


□ 


□ 


6- 


The teacher talked to the class rather than to t'ie 
chalkboard . 


□ 


□ 


□ 


□ 


□ 


□ 


7. 


The teacher did not block students view of the 
chaikDoard . 


□ 


□ 


□ 


□ 


□ 


□ 


8. 


The teacher used the writing surface of the chalkboard 
efficiently 




□ 


□ 


□ 


□ 


□ 


9. 


If complex or lengthy materials were presented using the 
chalkboard, the teacher wrote or drew these materials on 
the board before c'ass 


□ 




□ 


□ 


□ 


□ 


0 


If the teacher had material on the board which was not to 
be used until later in the lesson, the teacher kt'pt ihe 
material covered prior to using it 


! — 1 
1 i 


□ 


□ 


□ 


□ 


□ 


1. 


The teacher used color where appropriate to enhance 
simplify, or give contrrst to. the material 


□ 


□ 


□ 


□ 


□ 


□ 
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12 The teacher effectively used the chalkboard to do at least 
one of the following 

a present facts, principles, or concepts 

b illustrate concepts, ideas, or processes by means of 
diagrams, drawings, charts, graphs, sketches, maps, 
or cartoons 

c emphasize key factors by outlining, underlining, or 
highlighting 

d present assignments, announcements, definitions 
problems to be solved, etc 

e list key words rules, steps, procedures or policies 

1 3 The teacher used the following special applications (op- 
tional) 

a drew a pencil outline on the chalkboard in advance 
and traced *t in chalk during the lesson 

b transferred an image to the chalkboard using an 
opaque projector 

c used the pounce method to prepare a ch^^iKboard 
illustration 

d used the revelation technique to present information 



Flip Chart 

14 The use of the fMp chart was suitable for the in^^t' .rtiona! 
puroose 

1 5 The ..',cler{a! ^^-hich was presented was written or drawn 
large enough - all memb^^rs ot me class to see it 

16 The teache- ^ TMnatP.. .^ny qiare t'om the flip chart sur- 
face 

17 The teacher d»(1 not trv \c prosf^nt toc» large a volume of 
md er«al 

1 8 The teacher talked to the L>dss rather than to the flip chart 

19 The teacher did not Diock student- view cf the flip chart 













□ 


□ 


□ 


□ 


□ □ 


□ 


□ 


□ 


□ 


□ □ 


□ 


□ 


□ 


□ 


□ □ 


□ 


□ 


□ 


□ 


□ □ 


r~i 

LJ 


n 

1 1 


n 

1 1 


1 1 


n n 
1 1 1 — 1 


□ 


r 1 

□ 


□ 


t 1 

□ 


□ □ 


□ 


r 1 

□ 


r — 1 

□ 


1 I 

□ 


1 1 r— 1 


n 


f—- ' 1 

□ 


1 1 

□ 


f I 

□ 


r— 1 f 1 

□ □ 




LJ 


n 
1 1 


n 


n n 
1 1 1 — 1 


□ 


□ 


□ 


□ 


□ a 




□ 


□ 


□ 


□ □ 


[J 


□ 


n 


□ 


□ □ 


□ 


□ 


□ 


□ 


□ □ 


□ 


□ 


□ 


□ 


□ n 


n 


□ 


□ 


□ 


□ □ 
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21. used slides which met the following criteria 

a. content of the slides was simple 

b. content was at students comprehension level 

c content of the slides was of good quality m terms of 
color, clarity, contrast, etc 

d. slides aided in meeting the obiective(s) of the lesson 

22. prepared students adequately for the slide presentadon 
(e.g., raised key questions defined terms, etc ) 

23. presented slides m a logical sequence 

24. presented the slides at a logical point m the lesson 

25. paced the slide presentation according to the needs of 
the lesson and of the students 

26. clearly emphasized and explained points being made 
visually 

27. used the on/off switch to contro- attention (*f appropri- 
ate) 

28. summarized (or had dass members summarize) the slid- 
presentation 

29. obtained student feedback on students understanding 
of the slide presentation 

30. obtained student feedback on students evaluation of the 
slide presentation 















□ 


□ 


□ 


□ 




□ 


r 1 

□ 


□ 


r 1 

□ 


□ 


□ 


f 1 

□ 


r 1 

□ 


□ 


□ 


□ 


□ 


□ 


n 


□ 


□ 


□ 

L . .. .J 


□ 


□ 


1 1 


1 1 


1 1 


1 1 


u 


1 1 

u 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


u 


□ 


□ 


□ 



o 51 
ERIC 



NOTES 




ERIC 



52 • 5.) 



ABOUT USING THE CENTER'S PBTE 
MODULES 



Organization 

Each module is designed to help you gain competency 
in a particular sKill area considered important to teach* 
ing success A module is made up of a series of learning 
experiences, some providing background information 
s^me providing practice experiences, and others com- 
bining these two functions Completing these experi- 
ences should tnabl« you to achieve the terminal objec- 
tive in the final learning experience The final experience 
in each module always requires you to demonstrate the 
skill m an actual school situation when you are an intern, 
a student teacher, or an mservice teache'' 

Prdcedurcrs 

Modules are designed to allow you to individualize your 
teacher education program You need to take only those 
modules covering skills which you do not already pos- 
sess. Similarly, you need not complete any learning ex- 
perience within a module if you already have the skill 
needed to complete it Therefore, before taking any 
module, you should carefully review (1 ) the Introduction. 
(2) the Objectives listed on p 4. (3) the Overviews pre- 
ceding each learning experience, and ^4) the Final Ex- 
perience After comparing your present needs and com- 
petencies with the information you have read in these 
sections, you should be ready to make one of the follow- 
ing decisions 

• that you do not have the competencies indicated 
and should complete the entire module 

• that you are competent in one or more of the en- 
abling objectives leading to tne f.nal learning ex- 
perience, and thus can omit that (those) learning 
experience(s) 

• that you are already competent m tnts area and 
ready lo complete the final learninq exoenence m 
order to "test out 

• that the module is inappropriate to your needs at 
this time 

When you are ready to take the final learning experience 
and have access to an actual school situation, make the 
necessary arrangements with your resource person If 
you do not complete the final experience successfuHy 
meet with your resource person and acange (1) to re- 
peat the experience, or (2) complete ^or review) previous 
sections of the module or other related activties 
suggested by your resourc' ^rson before attempting to 
repeat the final experience 

Options for recycling are also available in each of the 
learning experiences precedirig the final experience 
Any time you do not meet the minimum level of pe^^for- 
mfince required to meet an objective, you and your re- 
source person may meet to select activities to help ycu 
reach competency This couid involve (1) completing 
parts of the module previously skipped. (2) repeating 
activities, (3) reading supplementary resources o^^ com- 
pleting additional activities suggested by the resource 
person, (4) designing your^ own learninq experience or 
(5) completing some other activity suggested by /ou or 
your resource person 



Terminology 

Actual School Situation . refers to a situation in 
which you are actually working with, and responsible 
for, secor Jary or post-secondary vocational students in 
a real school An intern, a student teacher, or an in- 
service teacher would be functioning m an actual school 
situation If you do not have access to an actual school 
situation when you are taking the moJule, you can com- 
plete the module up to the final learning experience You 
would then do the final learning experience later, i e , 
when you have access to an actual school situation 
Alternate Activity or Feedback refers to an item or 
feedback device which may substitute for required 
Items which, due to special circumstances, you are un- 
able to complete 

Cccupationat Specialty refers to a specific area of 
preparation withm a vocational service area (e g , the 
service area Trade and Industrie;! Education includes 
occupational sp>€cialties such as automobile me- 
chanics, welding, and electricity) 
Optional Activity or Feedback refers to an item 
which IS not required, but jvhich is designed to supple- 
ment and enrich the required items in a learning experi- 
ence 

Resource Person refers to the person in charge of 
your educational program, the professor, instructor, 
admr strator. supervisor, or cooperating/supervising/ 
classroom teacher who is guiding you in taking this 
module 

Student refers to the person wh . is enrolled and 
receiving instruction a secondary or post-secondary 
educational institution 

Vocational Service Area refersto a major vocational 
field agricultural education, business and office edu:a- 
tion. distributive education, health occupations educa- 
tion, home economics education, industrial arts edu- 
cation, technical education or trade and industrial edu- 
cation 

You or the Teacher refers to the person who is .dK- 
ing the module 

Levels of Performance for Final Assessment 

N/A The criterion was not met because it was not 
applicable to the situation 

None No attempt was made to meet the criterion, 
although it was relevent 

Poor The teacher is unable to perform this skiH or 
has only very limited ability to perform it 
Fair The teacher is unable to perform this skill in an 
acceptable nrianner, but has some ability to perform it 
Good The teacher is able to perform ihis skill m an 
effective manner 

Excellent The teacher .s able to perform this skill m a 
very effective manner 
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Titles of The Center's 

Performance-Based Teacher Education Modules 



Preptie for • Community Survey 
Conduct a Conmumty Survey 
Report Vrm Flndir^ of a Community Surv'^y 
Organize an Occupatioria) Advisory Committee 
Maintain an Occupttloruil Adv»ory Committee 
De^p Program Qoats and Objectives 
Conduct an Occupationa) Anahrsis 
Oevalop a Course of Study 
Develop Lomj-Raoge Progrr-n Plans 
Conduct a Student Follow-Up Study 
Evttuate Your Vocational Program 



A-1 
A-2 
V3 
A-4 
A-5 
A<-6 
A-7 
A-« 
A<9 
A-10 
A~11 

C lagOiY ■: iwemicllowl Pk fi 

&-1 Determine Needa ano .>ite' ' Students 

B-2 Develop Student Perloi.-' joc'ives 

B-3 Develop a Unit of Instruction 

B-4 Develop a Lesaon Plan 

B>5 '^elea Stud'^nt Instructional Ma.jr«als 

B-^ Prspore Teacher-Made Instructional Material:. 

Catepory C; Iralnicllonel Execution 

C-1 Direct Field Tnps 

^.-2 Conduct Group Discussions, Pdnel Discussions and 
Sympoeiums 

C-3 Employ Brainatorming. Buzz Group, and Question Box 
Techniques 

C-4 Direct Students jn Instructing Other Students 
C-5 Employ Simulation Tecnniques 
C-€ Guide Student Study 
C-7 Direct Student Laboratory Experience 
C-8 Direct Students in Appiyng Problem Solving Tecnniques 
C-9 Employ the Project Method 
C-lO Introduce a Leeson 
C-11 Summarize a Lesson 
C-12 Employ Oral Questioning Techniques 
C-13 Employ Reinforcement Techniques 
C-14 Provirle instn*c*ion for Slowe' anc More Capable Learners 
C-15 Pressnt an Illustrated Tallt 
0-^6 Demonstrate a Manipulative ^Idli 
0-17 Demof^strate a Concept or Principle 
C-18 Individualize irwtruction 
0-19 Employ the Team Teaching Approach 
C-20 Uff Subject Matter Experts to Pre^nt information 
C-21 Prepard Bulletin Boards and Exhibits 
C-22 Pretent Information with Models Real Objects and Flannel 
Boards 

C- 23 Present Information with Overhead and Opaque Matenais 

C-24 Present Information with Filmstripa and Slides 

C'25 Present Information with Films 

C-26 Pre-^ t Information with Audio Recordmg- 

C-27 Present Information with Televiaed and VKJeotaped Matenais 

C-29 Employ Programmed Instruction 

C-29 Present Informal •''n with the Chalkboard and FNp Chat 

Clagoby D: Inelnictlonal Evaluatton 

D-1 Establish Student Performance Cntena 

D-2 AsaeM Student Performance Knowledge 

D-3 Asaeta Student Performance Attit udes 

D-4 Aa^'eaa Student Performance Skills 

D-5 Detu.tnine Student Grades 

D-6 F.aluate Your Instructional Effectiveness 

Calapoi ; Inatnidfona: Management 

E-1 Project Instructions' Resource r4eeds 
E-2 Manage Your Budgeting arvj Reporting Responsibmti'^s 
E--3 Arraige for Improvement of Your Vocational Facilities 
E-4 Maintain a Filing System 



F-5 Provide tor Student Safety 

E-6 Provide for the ^irst Aid Neeo» of b»udents 

F 7 Assist Students m Developing Self Discipline 

E -8 Organize the Vocational Laboratory 

E>9 Manage the V6cational Laboratory 

Categoqf F: Guidance 

F-1 Gather Student Data Using Formal Data-CoHectton Techniques 

F-2 Gather Student DaU Through Personal Contacts 

F-3 Use Conferences to Help Meet Student Needs 

r-4 Provide Information on Educational and Career Opportunities 

F-5 Assiit Students in Applying for Employment or Further Education 

Category Q: Schoot-CommunHy Ralatlona 

Q- 1 Develop a School-Community Relations Plan for Your Vocational 
Program 

G-2 Give Presentations to Promote Your Vocational Program 
G-3 ^^eve!op Brochures to Promote Your Vocational Program 
G-4 Displays to Promote Your Vocational Program 

G-5 Prepare News Releases and Articles Concerning Your Vocational 
Program 

G-6 Arrange for Television and Radio Presentations Concerning Your 

^Hxational '' rogram 
G-7 Cond'jct an Open House 
G-8 Work with Members of the Community 
G-9 Work with SUte nnd Locs) Educators 
G-10 Obtain Feedback about Your Vocational Progran 

Category H: Student Vocational Organisation 

H-1 Devetop a Peraonal Philosophy Concerning Student Vocational 

Organizations 
H-2 Establish a Student Vocational Orga /&:ion 
H-3 Prepare Student Vocational Organization Members for 

Leadership Roles 

h-4 Assist Student National Organization Members m Developing 
and Financing a Yearly Program of Activities 

H-5 Supervise Activities of the Student Vocational OrganuUion 

H- 6 Guide Pafttolpalton m Student Vocational Organization Contests 

Cetegory I: Profeaalonel Role and Development 

1-1 Keep Up-to-Date Protesslonally 

1-2 Serve Your Teaching Profession 

1-3 Dtfvelop an Active Personal Philosophy of Education 

1-4 Serve the School »'id Community 

i-5 Obtain a Suitable Teaching Position 

l-t Provide Laboratory Experience* for Prospective Teachers 

I 7 Plan the Student Teaching Expirtence 

1-8 Supen^iM Student Teachers 

Category J. Coordination of Cooperative Education 

J-1 Establish Guidelties for Your Cooperative Vocational Program 

J -2 Manage the Attendance. Transfers, and Terminations of Co-Op 
Students 

J" 3 E^nroh Students in Your Co-Op Program 

J-4 Secure Training Stations for You- Co-Op Program 

J-5 Place Co-Oo Students on the Job 

j-6 Develop the Training Ability of On-the^ob Instructors 

J-7 Coordinate On-the^)ob Instruction 

J- 8 Evaluate Co-Op Students On-the-Job Performance 

J-9 Prepare for Students' Re'ated Instruction 

j-10 Supen^ise an Employer-Employee Appreciation Event 

RELATED PUBLICATIONS 

Student Guide to Using Performsnce-Based Teacher Education 
Materials 

Resource Person Guide to Using Performance- Based Teacher 

Education Materials 
Guide to the Implementation of Performance-Bai.^ Toac.ie^ Education 



For Information ragardlng avallabHIty and pricat of tha-# matarlalt co 

AAVIM 

American Associatk)n for Vocational lnstructk>nal Matarii Is 

120 Engineering Center e Athens. Qe<^rgia 30602 e (404) 54?-25b6 
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